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Welcome to TOON Books and the world of comics! You are about to enter 
a magical world—a world where stories are filled with stunning art, books 
are filled with vibrant sounds, and characters include sharks, computers, 
bears, and aliens. Entering this world requires imagination, creativity, and 
most of all a real joy and wonder at the dynamic combination of what you 
see, what you hear, and what you can dream. 
 
Here at TOON Books, we learned to love to read through comics and our 
mission is to share this love with you and your students. TOON comics are 
written for young children, giving them the chance to enjoy the world of 
comics from an early age. You will watch your students devour these 
comics, ask for more, and engage in them in ways that will surprise and 
delight you. 
 
Never before have young children been able to enjoy comics in the ways 
they can with TOON books. With the lesson plans and the amazing TOON 
books you have just opened, you now have the tools to lead your students 
into the dynamic world of comics.  

 

Enjoy every moment! 
 



Little Mouse Gets Ready
by Jeff Smith 
Hardcover ISBN: 978-1-935179-01-6
Paperback ISBN: 978-1-935179-24-5    
Guided Reading Level = F 
Lexile Level = 160

by Amy Lee, 
Educational Outreach, TOON Books

K E Y  I D E A S  A N D  D E TA I L S

I N T E G R AT I O N  O F  K N O W L E D G E 
A N D  I D E A S

C R A F T  A N D  S T R U C T U R E

Ask students: What is Little Mouse get-
ting ready to do? How does he get ready?

RL.K.1, 
RL.1.1

Ask students to retell the story in their 
own words, listing the steps that Little 
Mouse takes to get ready.

Ask students to retell the story. Why is 
Little Mouse getting dressed? Why does 
he get undressed at the end of the story?

RL.K.2, 
RL.1.2

Who are the two characters in the story? 
Where is Little Mouse getting ready to 
go? Why is he excited to go there?

RL.K.3, 
RL.1.3

From pages 8 to 21, Little Mouse is get-
ting dressed. Look especially at page 10, 
on the first panel -- what do you see on 
the ground? What do you think he will do 
on page 11? How do you know?

On page 13, second panel, Little Mouse 
says that “pants are next.” Predict the 
steps he will take on the following pages.

RL.K.7

RL.1.7

While Little Mouse is getting dressed, his 
mother is waiting for him. How can you 
tell what she’s feeling (look at page 16)? 
How does Little Mouse feel when she 
tells him that mice don’t wear clothes, on 
page 26? What details help you draw that 
conclusion?

RL.K.9, 
RL.1.9

Lead students through the segment where 
Little Mouse is putting on his shirt, on pages 
19 to 23. Is it easy for him to put on the shirt? 
What are the problems he runs into? How can 
you tell what Little Mouse is feeling?

RL.K.4, 
RL.1.4 

Tell your students about comic books. Have 
students identify speech balloons, pointing 
out that the tail of the balloon points to the 
person talking.

Look at the part where Little Mouse is putting 
on underwear. How are they different from 
real underwear? How do you know?

RL.K.5, 
RL.1.5

In this book, the author both writes and 
illustrates his work. Explain that one person 
both creates the words and the pictures. We 
don’t see Little Mouse’s mother till the end 
-- how do you know who’s speaking? What 
clues help you figure it out?

RL.K.6, 
RL.1.6

Pair students and have one read Little 
Mouse’s lines and the other read Mama’s 
lines. Then have them switch roles and read. 
Ask them to describe their favorite scenes.

SL.K.2, 
SL.1.2,
SL.K.6,
SL.1.6

Ask students to describe how they get ready 
in the morning, listing each step in sequence. 
Have them draw pictures to accompany each 
item, and label them.

W.K.3,
W.1.3,

W.K.8, W.1.8

w
w

w
.t

o
o

n
-b

o
o

k
s
.c

o
m

  
  

  
 ©

 a
nd

 ™
 2

01
2

 R
A

W
 J

un
io

r 
&

 T
O

O
N

 B
o

o
ks

. 
A

ll
 r

ig
ht

s 
re

se
rv

ed

ELA COMMON CORE STANDARDS

S P E A K I N G  A N D  L I ST E N I N G
/  W R I T I N G



A  T O O N  B o o k ,  p u b l i s h e d  b y  R AW  J U N I O R ,  L L C    27 Greene Street, New York, NY 10013     raw.junior@gmail.com

Little Mouse Gets Ready
 by Jeff Smith

(RAW Junior/TOON Books,
 ISBN: 978-1-935179-01-6, $12.95)

Lesson Plan for Little Mouse Gets Ready
by Jeff Smith

Peter Gutierrez
Montclair, New JerseyTOON 

BOOKS 
 make reading

 FUN!  



My Comic About Getting Ready

Name____________________________  Date____________________

Draw four pictures in the boxes that show you getting ready to do something you like.  

This is what I do when I get ready to

 1   Start Here 2

  4    The End!3

 
©  a n d  ™  2 0 0 8  R AW  J u n i o r ,  L L C ,  a l l  r i g h t s  r e s e r v e d

Little Mouse Gets Ready
 by Jeff Smith

(RAW Junior/TOON Books,
 ISBN: 978-1-935179-01-6, $12.95)



Silly Lilly
and the Four Seasons
by Agnès Rosenstiehl 
Hardcover ISBN: 978-0-9799238-1-4
Paperback ISBN: 978-1-935179-23-8    
Guided Reading Level = E 
Lexile Level = BR

by Julia Phillips, 
TOON Books’ Deputy Editor

K E Y  I D E A S  A N D  D E TA I L S

I N T E G R AT I O N  O F  K N O W L E D G E 
A N D  I D E A S

C R A F T  A N D  S T R U C T U R E

After reading, ask students about the 
illustration on the copyright page. What 
does this picture show? Have students 
guess, based on this illustration, why the 
author included “Spring” stories at both 
the beginning and the end of the book.

RL.K.1, 
RL.1.1

Ask students to retell the story in their 
own words. What seasons were shown? 
What did Lilly do in each season?

Ask students to retell the story while 
focusing on Lilly’s activities and 
emotions. Do they like to play in the same 
ways as Lilly does each season?

RL.K.2, 
RL.1.2

Before you read the book, have students 
predict the different clothes Lilly might 
wear in different seasons. Then, lead 
them through the stories and have them 
describe what she does wear, and why she 
would be wearing those clothes.  

RL.K.3,
RL.1.3

On pages 10-11, what does Lilly do as she 
says, “I like to dance…I like to jump…
And I like to nap!” Can you find other 
examples of Lilly acting out words?

On page 17, the first panel shows Lilly 
holding a shell and asking, “Hello…
Anybody there?” In the second panel, she 
says, “Ha! Yes there is!” What changed 
between the two panels?

RL.K.7,
RL.1.7

Ask students to look at Teddy’s face 
throughout the story. Does his expres-
sion change? Point out that he is smiling 
on page 9, serious on page 10, and angry 
on page 29. Ask students to compare his 
expressions with Lilly’s.

RL.K.9, 
RL.1.9

Help students identify compound words like 
“snowball”. Can they tell what a snowball is 
from the pictures? Ask them to look at page 
27 and guess what makes a snowball “good” 
or “great”. On page 23, Lilly describes the 
apple as “not so pretty”. What about the apple 
is not pretty? What does Lilly mean on page 
35 when she says, “I’m flying!”

RL.K.4, 
RL.1.4 

This book gives information about seasons 
changing and tells a story about a little girl. 
Point out that Lilly is not a real person, but 
the world really does go around. Ask them to 
point out other facts presented in this book.

RL.K.5,
RL.1.5

Point out that the author and illustrator of 
this book are the same person. Ask students 
to look at the last panels on pages 17 and 
35. Who is saying “Ha!” in these panels? 
Why is this word red and outside the speech 
balloons?

RL.K.6,
RL.1.6

Pair students up and have them each read 
either Lilly’s lines or the title text. Then have 
them read it again, switching roles. Ask them 
to describe their favorite parts.

Ask students to describe similar ways they 
have played in each season. Prompt them for 
details: have they picked apples? Have they 
made snowballs?

SL.K.2, 
SL.1.2,
SL.K.4, 
SL.1.4,
SL.K.6,
SL.1.6

Ask students to compose a comic narrative 
about their favorite season. Then ask them 
to label and describe what they have chosen 
to draw and write about from their favorite 
season.

W.K.3,
W.1.3,
W.K.8, 
W.1.8
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ELA COMMON CORE STANDARDS

S P E A K I N G  A N D  L I ST E N I N G
/  W R I T I N G
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GRADES 2–3
LEXILE 150–300
GUIDED READING J–P
READING RECOVERY 17–19
• 800–1000+ WORDS IN LONG      SENTENCES
•  LONG STORY DIVIDED IN CHAPTERS•  BROAD WORLD AS WELL AS SHIFTS          IN TIME AND PLACE
•  READER NEEDS TO MAKE      CONNECTIONS AND SPECULATE

LEVEL 3GRADES 1–2
LEXILE BR–170
GUIDED READING G–M
READING RECOVERY 11–17

• 300–600 WORDS
•  SHORT SENTENCES AND REPETITION•  STORY ARC WITH FEW CHARACTERS        IN A SMALL WORLD
•  1–4 PANELS PER PAGE

LEVEL 2GRADES K–1
LEXILE BR–100
GUIDED READING A–J
READING RECOVERY 7–10

•  200–300 EASY SIGHT WORDS
•  SHORT SENTENCES
•  OFTEN ONE CHARACTER
•  SINGLE TIME FRAME OR THEME•  1–2 PANELS PER PAGE

LEVEL 1

W W W. T O O N - B O O K S . C O MA N   I M P R I N T  O F  C A N D L E W I C K  P R E S S

U.S. $4.99 / $6.00 CAN

TO O N  I N TO  R E A D I N G ™

and
T H E  F O U R  S E A S O N S

I LOVE 
THE SUN !

A  T O O N  B O O K  B Y Agnès Rosenstiehl
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 Come play with                        as the world goes around and the seasons change!
Lilly is a spunky little girl who delights in the unexpected pleasures of each season, peering inside shells in the summer and tasting different kinds of apples in the fall. 

“In this little marvel of distilled storytelling, five wee seasonal vignettes 
place a spry young girl in familiar situations that give free rein to her 
curiosity and love of action...To know Lilly is to want to know what she has 
to say.”  
   –publishers weekly (starred review)
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Submitted by margie Sandberg

 roSemary hillS primary School

Subject English Language Arts
Grade 
Level

1-2

Before 
Reading

Gain background knowledge of each season by creating separate lists of activities, clothing, and weather 
(example: the leaves fall in autumn).  Conduct a picture walk of the comic you want the group to read. 
Focus on how this story is set up differently than the other stories they have read. Explain what a speech 
bubble does.  While doing the picture walk have the students predict what Lilly is doing. Then have them 
find that word in the speech bubble, by using the word’s first sound.  Have the students point out any 
word walls they know.

During 
Reading

Focus on the word wall words for each individual story.   Set a purpose for reading by focusing on the 
structure of the text. This unusual layout can be compared to the layout of regular texts. 
For “Silly Lilly at the Park”:  Focus on the word wall word you. Identify the letters in the work and have 
the students practice saying the word. Then use dry erase boards to have the students practice writing the 
word.
For “Silly Lilly at the Beach”:  Focus on the word wall word see. Have the students practice writing this 
word in isolation and in a simple sentence with the word wall word you.
For “Silly Lilly and the Apples”:  Focus on the word wall word one. Again, have students practice 
writing this word. Create a simple sentence for them to write using all three focus word wall words. 
For “Silly Lilly Plays in the Snow”:  Focus on the word wall word let. Have students practice writing and 
saying this new word using dry erase boards and review other word wall words focused in this book.
For “Silly Lilly and the Swing”:  Focus on the word wall word come. Continue practicing writing all 
word wall words in this book. Dictate simple sentences for the students to write using the word wall 
words.

After Any of these activities can be used with any of the different season stories.

Copy a sentence from the story and cut it out into individual words. Have the students put the sentence 
back together and illustrate it using a speech bubble. 

Have the students retell the story. Fold a piece of paper into fourths. Each student should also receive 
four sentences to put in order to retell the story. They are to put a sentence in each box of the paper, so 
the sentences are in order. Then they can illustrate each sentence. They can retell the story to a friend.

Choose one of the activities from the before reading list. Have the group work together to create another 
version of the story using an event from the list. Each student can create a cell for the story. Use speech 
bubbles and cell format for group version of the story. 

Compare two different seasons using comparison circles. In each outer circle the student should draw 
what was different about the seasons, and write a sentence for their picture. In the inner circle the student 
should draw what is the same about the two seasons, and include a sentence for their picture. 

Compare both spring season stories the same way two season stories were compared. A
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Silly Lilly in the Four Seasons
by Agnès Rosenstiehl 
Hardcover ISBN: 978-0-9799238-1-4
Paperback ISBN: 978-1-935179-23-8    
Guided Reading Level = E 
Lexile Level = BR
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GRADES 2–3
LEXILE 150–300
GUIDED READING J–P
READING RECOVERY 17–19
• 800–1000+ WORDS IN LONG      SENTENCES
•  LONG STORY DIVIDED IN CHAPTERS•  BROAD WORLD AS WELL AS SHIFTS          IN TIME AND PLACE
•  READER NEEDS TO MAKE      CONNECTIONS AND SPECULATE

LEVEL 3GRADES 1–2
LEXILE BR–170
GUIDED READING G–M
READING RECOVERY 11–17

• 300–600 WORDS
•  SHORT SENTENCES AND REPETITION•  STORY ARC WITH FEW CHARACTERS        IN A SMALL WORLD
•  1–4 PANELS PER PAGE

LEVEL 2GRADES K–1
LEXILE BR–100
GUIDED READING A–J
READING RECOVERY 7–10

•  200–300 EASY SIGHT WORDS
•  SHORT SENTENCES
•  OFTEN ONE CHARACTER
•  SINGLE TIME FRAME OR THEME•  1–2 PANELS PER PAGE

LEVEL 1
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and
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I LOVE 
THE SUN !
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 Come play with                        as the world goes around and the seasons change!
Lilly is a spunky little girl who delights in the unexpected pleasures of each season, peering inside shells in the summer and tasting different kinds of apples in the fall. 

“In this little marvel of distilled storytelling, five wee seasonal vignettes 
place a spry young girl in familiar situations that give free rein to her 
curiosity and love of action...To know Lilly is to want to know what she has 
to say.”  
   –publishers weekly (starred review)
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Lesson Plan for Silly Lilly in the Four Seasons
by Agnès Rosenstiehl 



S I L L Y  L I L L Y  I N  T H E  F O U R  S E A S O N S  A C T I V I T Y  S H E E T

Name: ____________________            Date: _____________________

Directions: Choose two different season to compare and contrast using the venn diagram belof. Write the 
name of the season you choose in the circles. In the outer circles, draw what makes the season different.  In 

the inner circle, draw something you find in both seasons!

W W W.T O O N - B O O K S . C O M

Silly Lilly in the Four Seasons
by Agnès Rosenstiehl 

Hardcover ISBN: 978-0-9799238-1-4
Paperback ISBN: 978-1-935179-23-8



ConCeived by Peter Gutierrez

Overview On the surface, Jack and the Box is a simple story about a boy and his new toy, but there’s a 
lot going on here. The way Jack feels about the toy changes dramatically over the course of 
the story, and it speaks to how we all feel about new experiences. You will explore this theme 
and teach your students about how all stories use theme.

Subject English Language Arts
Grade Level K-2nd grade
Suggested Time 45 minutes
Materials Pens, pencils, notebook paper.
Objectives Students will learn about theme and how to identify it in a story. They will listen to a read 

aloud, discuss a new concept with their partners, and write an opinion piece on this book and 
its theme.

Before Reading What is theme? Open the floor to discussion in order to activate your students’ prior 
knowledge. Theme is the message that the author is trying to convey to the reader. How do 
you know what the theme of a story is? One way you might know is if characters learned a 
lesson or there was a lesson for the reader in what happened to the characters during the story. 
There are often multiple themes in any given story. If you have evidence for why you think 
something is a theme, then you are right – it’s a theme!

During Reading Preview the book with students, drawing attention to the graphic format. You may even want 
to make explicit Jack and the Box’s lack of non-dialogue text by contrasting it with another 
book (graphic or not) in a side-by-side manner. Explain to students that they themselves will 
be able to act as the storyteller or narrator.

Model the process by using the splash page and saying, “If I were telling this story, I could 
say, ‘One day when they were all at home, Jack’s parents surprised him with a present…’”

When you are finished reading, have students Turn and Talk to their partners. Discuss: What 
is the theme of the story you read aloud today, Jack and the Box? Prompt their thinking about 
the theme of today’s book with questions such as: Does Jack’s reaction to his toy change over 
the course of the story? What emotion does a Jack-in-the-box normally inspire? What other 
things can inspire similar emotions?

After Reading: Now that you have read through Jack and the Box ask students to identify the theme. Have 
students turn and talk with their partners to figure out what they think the theme is and why.
Then have students write about the theme of this book. Why do they think this is the theme? 
Do they like the book? How would they play with a jack-in-the-box?
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Jack and the Box
by Art Spiegelman
Hardcover ISBN: 978-0-9799238-3-8  
Guided Reading Level = G 
Lexile Level = 100

W W W.T O O N - B O O K S . C O M

Lesson Plan for Jack and the Box
by Art Spiegelman



Name____________________

In what order do these events take place in the story? Write the number 1 next to the first thing that hap-
pens, and 2, 3, and 4 next to the others in the correct order.

Choose the best word to say before each of the pictures then write the word at the beginning of each 
picture.  Use each word only one time.  Then… First… Finally…  Next…

Jack and the Box
TOON Books

ISBN: 978-0-9799238-3-8
W W W.T O O N - B O O K S . C O M

©  a n d  ™  2 012  R AW  J u n i o r ,  L L C ,  a l l  r i g h t s  r e s e r v e d

J A C K  A N D  T H E  B O X  A C T I V I T Y  S H E E T



We Dig Worms!
by Kevin McCloskey
Hardcover ISBN: 978-1-935179-80-1 
Guided Reading Level = L 
Lexile Level = 340L

by Patricia McCloskey, MLS, Librarian
Berks County Public Libraries, PA

K E Y  I D E A S  A N D  D E TA I L S

INTEGRAT ION OF  KNOWLEDGE 
AND IDEAS

C R A F T  A N D  S T R U C T U R E

What does this book teach you about 
worms? Can worms see and hear and feel 
like we do? What do they eat? How do 
they change the dirt in the garden?

RL.K.1, 
RL.1.1

What is the message of the book? How 
does the author want us to feel about 
worms? How do you know?

RL.K.2, 
RL.1.2

Besides the worm, who else is in this 
book? How do the children in the story 
feel about worms? Do they all agree? Why 
is the bluebird so interested in the worm? 
How can you tell?

RL.K.3, 
RL.1.3

In the Map of the Worm section, how do 
the pictures help the words and how do the 
words help explain the pictures? Would it 
be harder to understand without the  
illustrations or without the words?

RL.K.7
RL.1.7

Scientists classify animals as vertebrates 
if they have bones, or invertebrates if they 
have no bones. Look at the map of the 
worm. Which group do worms belong in?

RL.K.9, 
RL.1.9

What does the girl mean when she says the 
worms have “cold blood?” Worms are born 
from cocoons. What are cocoons? What 
other animals are born from cocoons?

RL.K.4, 
RL.1.4 

What clues does the book’s cover give about 
what is inside? Note the title, the picture of 
the girl, the pink border, and the recycled 
paper bag. 

RL.K.5, 
RL.1.5

The author and illustrator are the same 
person for this book. What can you learn 
about the author from the back cover, “about 
the author,” and dedication pages?

When is the worm speaking and when are 
the children speaking? How do you know?

RL.K.6, 
RL.1.6

How does this story compare to your 
own experience with worms? Have stu-
dents write about a time that they found 
a worm.

W.K.2, W.1.2, 
W.K.3, W.1.3, 
W.K.5, W.1.5

Pair students up. Have one be the worm 
and one the child who asks the worm the 
questions the children ask in the book. 
Can they think of other questions they 
would like to ask the worm? Help them 
find resources to answer their further 
questions.

SL.K.2, SL.1.2,
SL.K.3, SL.1.3, 
SL.K.4, SL.1.4,
SL.K.5, SL.1.5
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ELA COmmON CORE STANDARDS

SPEAK ING AND L I S TEN ING
/  WRIT ING



W e  d i g  W o R m S  a c t i v i t y  S h e e t

Name: ____________________            Date: _____________________

We Dig Worms!
by Kevin McCloskey
Hardcover ISBN: 978-1-935179-80-1 
Guided Reading Level = L 
Lexile Level = 340L
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W e  d i g  W o R m S  a c t i v i t y  S h e e t

Name: ____________________            Date: _____________________

We Dig Worms!
by Kevin McCloskey
Hardcover ISBN: 978-1-935179-80-1 
Guided Reading Level = L 
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CCSS-aligned Guided Reading Lesson Plan 
This lesson plan is designed to be used over a period of time. It can be divided into parts to fit teachers’ schedules. Parts 2 
and 3 can be done independently by students.

Part 1 is a discussion designed to encourage students, especially those who feel they’re “not good artists” or 
who haven’t had much experience drawing cartoons or comics.

Part 2 is addressed to students. It goes through the skills in the book and suggests that children practice them. 
Sections can be assigned for as much time as is required or convenient, or students can work at their own pace.

In the third part, students will make their own comics, starting with a four-panel strip 
and working up to a full comic whose length and subject matter they will choose.

The book develops skills from simple to more complex: 

Children in grades K-1 can focus on pages 6-13 (doodling, basic shapes, making 
marks and patterns, drawing faces, giving characters emotions, drawing profiles). 

Children in grades 2-3 should do all of those activities and then investigate pages 14-
22 (using the ABCs, using clothes and props, drawing bodies, and drawing animals).

Students in grades 4 and up should do all of the previous activities and then move on to pages 23-41 (comics 
language, making characters cute or menacing, props, scale and setting, perspective, point of view, balloons 
and lettering, pages and panels, choosing a setting, using prompts, making a four-panel strip, and finding their 
own voice). Of course, high school and college students and adults can use this book, too!

These ideas are not set in stone. If a first-grader wants to work on animals, or if a second- or third-grader wants to try out 
balloons and lettering, by all means allow him or her to do so. The complexity of what children can do is very individual. Often 

they can understand and accomplish more than you might imagine.

Everyone should do Part 1, either with the teacher or independently, depending on his or her age 
and ability to understand.

The numbers in the left-hand column refer to the ELA Common Core State Standards being 
addressed.  The Standards are listed by grade level at the end of this document.

Comics:  
Easy as ABC!
by Ivan Brunetti
A TOON Graphic 
Grades K-5
Lexile level=TBD
ISBN= 978-1-943145-44-7 (hardcover)
ISBN= 978-1-943145-39-3 (paperback)

Richard Kutner, New York, NY. 
Richard Kutner is the head of the TOON 
Educational Team. He is a translator of both prose 
and graphic literature with a forty-year background 
in education. He holds degrees from New York 
University and Yale, and was the 2014 recipient of a 
Hemingway Grant for his work with TOON.
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ANIMALS

Look at real animals 
and draw them: it will 
fuel your imagination!

Animals are fun to draw. Use 
simple shapes for them as well.

“If your drawing of an 
animal does not turn 
out the way you like, 

remember that the animal 
probably wouldn’t draw 
you very well, either.”
–LEMONY SNICKET, 

author of a series of 
unfortunate events

TOON_ABC_v43_fnl.indd   20 1/9/19   3:59 PM
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RI.K.5, RI.K.6 Look at the front and back covers of the book and at the title. What do they make you think 
about drawing comics?

Drawing comics is easy. People and things don’t have to look exactly the way they do in real 
life. You can use many different shapes to represent them. The book is going to be lively and fun 
to use. Many people make comics.

RI.K.1, RI.1.1, 
RI.1.7, RI.2.1, 
RI.3.1

Now look at Elise Gravel’s “ugly drawings” on the 
inside cover. What makes her drawings ugly? Are 
they funny, too? Does a drawing have to be 
beautiful? Why or why not?

Part 1

Besides, there’s more to art than drawing ...

This painting (One: Number 31, 1950), by 
Jackson Pollock, is worth millions of dollars 
and was created by dripping paint on a 
canvas lying on the floor. It’s in the Museum 
of Modern Art, in New York.

And look at this painting, by 
Yves Klein.

Some children say they don’t like to draw because 
they’re not good at it. But even art that is simple 
or what some people might call “ugly” can be 
meaningful and important--and even beautiful! You 
don’t have to draw things exactly the way they look 
in real life to make a great cartoon or comic. Look at 
this drawing by a famous artist, Joan Miró. 
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RI.K.6, RI.K.8, 
RI.1.7, RI.1.8

Ivan Brunetti says that doodling is the first step in 
cartooning. You should do it a lot. Just be careful of 
when and where you doodle! Use some of 
Brunetti’s basic shapes, on page 6. Make marks, 
connect dots, and use patterns. (See page 7.) Things 
don’t have to be complicated, unless you want to 
make them that way. 

RI.K.1, RI.K.7, 
RI.1.1, RI.I.7,  
RI.3.1

On pages 9 and 10, Ivan shows you how to draw faces and how to use simple 
shapes to vary them. On page 11, he gives you hints at how to change the 
eyebrows, eyes, and mouth to show different emotions. Make some of your own 
faces showing some of these emotions. Are there other emotions you can show?

RI.K.1, RI.K.4, 
RI.K.7, RI.1.1, 
RI.1.4, RI.1.7

Now try drawing some profiles (pages 12-13). We get a different feeling when we 
view a face from the side.

RI.2.5, RI.2.6 Pages 14 and 15: Can you make a drawing of a person or animal for every capital 
and small letter in the alphabet? Give it a try. 

                         

RI.2.2, RI.2.4, 
RI.2.6

Time to try some bodies, to see how much more they can tell us about the 
characters’ personalities. Practice some, using Ivan’s ideas on pages 16-19.

RI.2.2, RI.2.5, 
RI.2.6, RI.2.7 Animals are fun to draw, too, and you can make them with 

simple shapes. Look at pages 20-21, especially at the elephant 
on p. 20. And be sure to take Ivan’s advice and look at real 
animals. You’ll learn how their bodies are organized, and 
they’ll help your imagination to grow.

RI.3.4, RI.3.7, 
RI.3.8

Study the comics language on page 23. You can use lines, symbols, stars, tears, 
bursts, and emanata to express different things. The word “emanata” comes from the 
word “emanate,” which means to spread out from.

RI.3.7, RI.3.8 Page 24 has some good ideas to give your character personality. Try to draw some 
cute or menacing characters. Or friendly, timid, or excited ones.

Part 2
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RI.4.4, RI.4.7, RI.5.4, 
RI.6.4, RI.6.5, RI.6.7, 
RI.7.4

C O M I C S  |  E a s y  a s  A B C !  -    p a g e   2 5

PROPS
Props are the objects that help you set 
the scene-just like in the theater.

Draw everything you see around you, 
to understand it better. Then use 
your notes, your imagination - and 
your memory!

TOON_ABC_v43_fnl.indd   25 1/9/19   4:00 PM

Props: You might think that props--objects that help you set 
the scene--are hard to draw, but Ivan shows you how to 
create them with simple shapes on page 25. Make some of 
your own. Keep a notebook of drawings of props that you 
can refer to when you want to use one in a cartoon or comic.

RI.4.4, RI.4.7, RI.4.8, 
RI.5.4, RI.5.8, RI.6.1, 
RI.6.4, RI.6.5, RI.6.7, 
RI.7.2, RI.7.4, RI.7.5

On page 26, you’ll learn how to keep people’s heads and bodies in proportion and how 
to create setting (where something happens) with a few details.

RI 4.1, RI.4.4, RI.4.7, 
RI.4.8, RI.5.1, RI.5.4, 
RI.5.6, RI.5.8, RI.6.1, 
RI.6.2, RI.6.4, RI.6.5, 
RI.6.6, RI.6.7, RI.7.1, 
RI.7.2, RI.7.4, RI.7.5, 
RI.8.2, RI.8.4

Read page 27 to learn about perspective, which is 
creating the illusion of depth on paper. Practice some 
one- and two-point perspective. Then try Ivan’s way of 
showing space on page 28.

RI.4.1, RI.4.4, RI.4.7, 
RI.5.1, RI.5.4, RI.5.7, 
RI.6.1, RI.6.2, RI.6.4, 
RI.6.5.RI.6.6, RI.6.7, 
RI.7.1, RI.7.2, RI.7.4, 
RI.7.5, RI.8.3, RI.8.

Page 29: Do you always have to show the whole setting? 
Think about how to use long shots, medium shots, and close-ups in your story. 
Why would you choose one over the others? 

RI.4.1, RI.4.2, RI.4.4, 
RI.4.7, RI.4.8, RI.5.1, 
RI.5.2, RI. 5.4, RI. 5.8, 
RI.6.1, RI.6.2, RI.6.4, 
RI.6.5, RI.6.6, RI.6.7, 
RI.7.1, RI.7.2, RI.7.4, 
RI.7.5, RI.8.3, RI.8.4
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With comics, you need to show 
only enough of the setting for 
the reader to understand where 
the story takes place. There are 
many ways to do this.

In the first 
panel of 
Brunetti's 
Wordplay, 
we see Anne-
Marie and 
her friends 
lined up in 
a classroom. 
The artist's 
decision to 
keep the 
lines of the 
tables parallel 
makes this 
"long shot" 
easy to read.

PERSPECTIVE AND 
COMICS

1. Show your characters next to and 
above each other.

2. Use two-point perspective. Figures in 
the background will be smaller.

3. Cartoonist Ivan Brunetti came up with 
his own way of representing space.

TOON_ABC_v43_fnl.indd   28 1/9/19   4:00 PM
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POINT OF VIEW
Depending on where you place the point of view (called the eye level,) a scene can be 
seen from below (worm's eye) or above (bird's eye.)

LONG SHOT - MEDIUM SHOT - CLOSE-UP

After the long 
shot, much of 
the comics story 
can be told 
with "medium 
shots," as in this 
next page of 
Wordplay.
The cartoonist 
no longer needs 
to show the 
whole scene. 

A long shot (left) sets the scene. Close-
ups (above) are a good way to bring 
attention to the character's emotions.

WORM'S EYE BIRD'S EYE ANOTHER BIRD'S EYE

TOON_ABC_v43_fnl.indd   29 1/9/19   4:00 PM
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BALLOONS & LETTERING

Make sure to follow these 
RULES for the balloons:

Balloons tell us what the character says or thinks. 

The SHAPE of the balloon and the size of the 
lettering tell us HOW to read the words.

Place the balloons first, to 
make sure they'll fit.

TRY IT!

TOON_ABC_v43_fnl.indd   30 1/9/19   4:00 PM
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BALLOONS & LETTERING

Make sure to follow these 
RULES for the balloons:

Balloons tell us what the character says or thinks. 

The SHAPE of the balloon and the size of the 
lettering tell us HOW to read the words.

Place the balloons first, to 
make sure they'll fit.

TRY IT!
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Time for balloons and lettering. Draw a character 
or group of characters talking 
and try to express their 
feelings with different kinds 
of balloons and lettering. Use 
some sound effects, too.
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Now that you’ve been practicing, it’s time to work on your own comic:

Think about where it’s going to take place. Choose a setting (page 34).

  

Should you draw first or write your story first? On page 35, Ivan says, “You can start with either, but think about 
what you’ll be drawing. Try to show the characters somewhere, doing something. It’s always good to let pictures 
suggest other pictures and tell the story.” So make a plan, either in words or pictures.

Think about how you will organize your story into panels on a 
page or pages. Ivan has very good advice on pages 32-33. Do you 
want to use a spread to make a big, dramatic drawing? Ivan has 
given you ideas for characters, settings, and props on pages 36-37. 

Before you create a long comic, try a four-panel one (pages 38-39). Make sure that your fourth panel is your 
punch line (page 32).

You’re all set! Have fun! Remember, practice makes perfect.

    

Part 3
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TELL YOUR STORY!
When searching for ideas, think about what you want to draw. 
Choosing a setting sometimes helps you think of a story. 

OUTDOORS

KITCHEN - INDOORS

BEDROOM

TOON_ABC_v43_fnl.indd   34 1/9/19   4:01 PM

p a g e   3 4  -  C O M I C S  |  E a s y  a s  A B C !

TELL YOUR STORY!
When searching for ideas, think about what you want to draw. 
Choosing a setting sometimes helps you think of a story. 

OUTDOORS

KITCHEN - INDOORS

BEDROOM
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Wide scenes need 
wide panels.

Tall 
scenes 
need 
tall 

panels.

Two facing 
pages are called 

a SPREAD 
 and can 

be used to 
dramatic 
effect.

Give your 
characters 
enough room 
to breathe. 

SIMPLER
IS 
BETTER

–JAMES STURM,  
Co-author of  

adventures in cartooning

“Cartooning is about 
finding a rhythm."

By alec lONgSTreTh
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Below are the ELA Common Core State Standards for Reading for Information addressed in this book by grade level.

Key Ideas and Details Craft and Structure Integration of Knowledge and Ideas

K CCSS.ELA-Literacy.RI.K.1
With prompting and support, ask 
and answer questions about key 
details in a text.

CCSS.ELA-Literacy.RI.K.4
With prompting and support, ask and 
answer questions about unknown words 
in a text.

CCSS.ELA-Literacy.RI.K.6
Name the author and illustrator of a text 
and define the role of each in presenting 
the ideas or information in a text.

CCSS.ELA-Literacy.RI.K.7
With prompting and support, describe the 
relationship between illustrations and the text 
in which they appear (e.g., what person, place, 
thing, or idea in the text an illustration depicts).

CCSS.ELA-Literacy.RI.K.8
With prompting and support, identify the 
reasons an author gives to support points in a 
text.

1 CCSS.ELA-Literacy.RI.1.1
Ask and answer questions about 
key details in a text.

CCSS.ELA-Literacy.RI.1.4
Ask and answer questions to help 
determine or clarify the meaning of 
words or phrases in a text.

CCSS.ELA-Literacy.RI.1.7
Use the illustrations and details in a text to 
describe its key ideas.

CCSS.ELA-Literacy.RI.1.8
Identify the reasons an author gives to support 
points in a text.

2 CCSS.ELA-Literacy.RI.2.2
Identify the main topic of a 
multiparagraph text as well as 
the focus of specific paragraphs 
within the text.

CCSS.ELA-Literacy.RI.2.4
Determine the meaning of words and 
phrases in a text relevant to a grade 2 
topic or subject area.

CCSS.ELA-Literacy.RI.2.5
Know and use various text features 
(e.g., captions, bold print, subheadings, 
glossaries, indexes, electronic menus, 
icons) to locate key facts o information 
in a text efficiently.

CCSS.ELA-Literacy.RI.2.6
Identify the main purpose of a text, 
including what the author wants to 
answer, explain, or describe.

CCSS.ELA-Literacy.RI.2.7
Explain how specific images (e.g., a diagram 
showing how a machine works) contribute to 
and clarify a text.

3 CCSS.ELA-Literacy.RI.3.1
Ask and answer questions to 
demonstrate understanding of a 
text, referring explicitly to the text 
as the basis for the answers.

CCSS.ELA-Literacy.RI.3.4
Determine the meaning of general 
academic and domain-specific words 
and phrases in a text relevant to a grade 
3 topic or subject area.

CCSS.ELA-Literacy.RI.3.7
Use information gained from illustrations (e.g., 
maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., 
where, when, why, and how key events occur).

CCSS.ELA-Literacy.RI.3.8
Describe the logical connection between 
particular sentences and paragraphs in a text 
(e.g., comparison, cause/effect, first/second/
third in a sequence).

4 CCSS.ELA-Literacy.RI.4.1
Refer to details and examples 
in a text when explaining what 
the text says explicitly and when 
drawing inferences from the text.

CCSS.ELA-Literacy.RI.4.4
Determine the meaning of general 
academic and domain-specific words 
or phrases in a text relevant to a grade 4 
topic or subject area.

CCSS.ELA-Literacy.RI.4.7
Interpret information presented visually, 
orally, or quantitatively (e.g., in charts, graphs, 
diagrams, time lines, animations, or interactive 
elements on Web pages) and explain how the 
information contributes to an understanding of 
the text in which it appears.

CCSS.ELA-Literacy.RI.4.8
Explain how an author uses reasons and 
evidence to support particular points in a text.
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Key Ideas and Details Craft and Structure Integration of Knowledge and Ideas

5 CCSS.ELA-Literacy.RI.5.1
Quote accurately from a text 
when explaining what the text 
says explicitly and when drawing 
inferences from the text.

CCSS.ELA-Literacy.RI.5.2
Determine two or more main 
ideas of a text and explain how 
they are supported by key details; 
summarize the text.

CCSS.ELA-Literacy.RI.5.4
Determine the meaning of general 
academic and domain-specific words 
and phrases in a text relevant to a grade 
5 topic or subject area.

CCSS.ELA-Literacy.RI.5.6
Analyze multiple accounts of the 
same event or topic, noting important 
similarities and differences in the point 
of view they represent.

CCSS.ELA-Literacy.RI.5.7
Draw on information from multiple print or 
digital sources, demonstrating the ability to 
locate an answer to a question quickly or to 
solve a problem efficiently.

CCSS.ELA-Literacy.RI.5.8
Explain how an author uses reasons and 
evidence to support particular points in a text, 
identifying which reasons and evidence support 
which point(s).

6 CCSS.ELA-Literacy.RI.6.1
Cite textual evidence to support 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.

CCSS.ELA-Literacy.RI.6.2
Determine a central idea of a text 
and how it is conveyed through 
particular details; provide a 
summary of the text distinct from 
personal opinions or judgments.

CCSS.ELA-Literacy.RI.6.4
Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings.

CCSS.ELA-Literacy.RI.6.5
Analyze how a particular sentence, 
paragraph, chapter, or section fits 
into the overall structure of a text and 
contributes to the development of the 
ideas.

CCSS.ELA-Literacy.RI.6.6
Determine an author’s point of view or 
purpose in a text and explain how it is 
conveyed in the text.

CCSS.ELA-Literacy.RI.6.7
Integrate information presented in different 
media or formats (e.g., visually, quantitatively) 
as well as in words to develop a coherent 
understanding of a topic or issue.

7 CCSS.ELA-Literacy.RI.7.1
Cite several pieces of textual 
evidence to support analysis of 
what the text says explicitly as 
well as inferences drawn from the 
text.

CCSS.ELA-Literacy.RI.7.2
Determine two or more central 
ideas in a text and analyze their 
development over the course of 
the text; provide an objective 
summary of the text.

CCSS.ELA-Literacy.RI.7.4
Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the impact 
of a specific word choice on meaning 
and tone.

CCSS.ELA-Literacy.RI.7.5
Analyze the structure an author uses to 
organize a text, including how the major 
sections contribute to the whole and to 
the development of the ideas.

8 CCSS.ELA-Literacy.RI.8.2
Determine a central idea of a text 
and analyze its development over 
the course of the text, including 
its relationship to supporting 
ideas; provide an objective 
summary of the text.

CCSS.ELA-Literacy.RI.8.3.
Analyze how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
comparisons, analogies, or 
categories).

CCSS.ELA-Literacy.RI.8.4
Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the impact 
of specific word choices on meaning and 
tone, including analogies or allusions to 
other texts.




