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Welcome to TOON Books and the world of comics! You are about to enter 
a magical world—a world where stories are filled with stunning art, books 
are filled with vibrant sounds, and characters include sharks, computers, 
bears, and aliens. Entering this world requires imagination, creativity, and 
most of all a real joy and wonder at the dynamic combination of what you 
see, what you hear, and what you can dream. 
 
Here at TOON Books, we learned to love to read through comics and our 
mission is to share this love with you and your students. TOON comics are 
written for young children, giving them the chance to enjoy the world of 
comics from an early age. You will watch your students devour these 
comics, ask for more, and engage in them in ways that will surprise and 
delight you. 
 
Never before have young children been able to enjoy comics in the ways 
they can with TOON books. With the lesson plans and the amazing TOON 
books you have just opened, you now have the tools to lead your students 
into the dynamic world of comics.  

 

Enjoy every moment! 
 



Overview The continuous conflict-resolution dynamic between Mo and Jo and their conflict with 
a common antagonist provide many vivid examples of how authors engage readers and 
keep them invested in story outcomes.

Subject English Language Arts
Grade Level 3-4
Suggested Time 45 minutes
Materials Pens, pencils, notebook paper.
Objectives Students will idenitfy conflicts and problems in a plot and explain how the solutions in 

turn create new problems that move a plot forward.
Before Reading: Review what students already know about plot. Reinforce, or introduce, the concept of 

problems and conflict-driven dramatic structure with a simple question: “What makes you 
want to keep reading your favorite books or other works of fiction? What are some events 
in plots that made you want to find out ‘what happened next’?” Clarify for students that 
the pleasurable anticipation of plot development is the result of authors intentionally 
setting up conflicts that intrigue readers. 
Explain that usually there is a problem or a conflict that the main character(s) must 
resolve, and that the reader wants to learn how this will be done. In well-structured plots, 
the solution itself often leads to new problems. If you are using this lesson as a quick-
teach review of these concepts, pre-assign reading Mo and Jo and use class time to help 
students work through the activity sheet and then share results. 
For an in-class reading of Mo and Jo, be sure first to activate prior knowledge. One 
approach is to discuss superheroes or the action-adventure genre more broadly. Have 
students provide examples of heroes and villains (i.e., protagonists and antagonists) and 
to summarize the various problems the former typically face. What inherent weaknesses 
do some superheroes have, and how do villains seek to exploit them? Invite students to 
share what they know about superhero groups, either duos (Batman and Robin) or larger 
teams (the X-Men). What kind of conflicts do they have internally? You can supplement 
such a genre-study approach with thematic and character development elements: why 
might being siblings be a good, or bad, basis for a crime-fighting team?; what are 
some things that siblings commonly fight about? Guide students to understand that the 
choice of main characters in Mo and Jo already contains the ingredients for an effective 
problem-solution (or conflict-resolution) plot. 
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Mo and Jo Fighting Together Forever
by Dean Haspiel & Jay Lynch
Hardcover ISBN: 978-0-9799238-5-2
Paperback ISBN: 978-1-935179-37-5
Guided Reading Level = J 
Lexile Level = 170

ConCeived by Peter Gutierrez

Lesson Plan for Mo and Jo Fighting Together Forever
by Dean Haspiel & Jay Lynch
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Reading: Divide students into small groups and provide each group with a copy of Mo and Jo 
Fighting Together Forever. Explain to students that they will be reading aloud to their 
groups one at a time (ideally one student per chapter), and that as they read they should 
be paying attention specifically to conflicts and their resolutions.
If students are reading the story for the first time, consider having them pause after 
identifying a problem to make a prediction about how it will be resolved.  Have students 
stop and jot the problems, solutions, and new problems as they notice them, to be used in 
classroom discussion later.

Reading 
(continued):

Examples include small lettering (for the swamp creatures on p. 6), sniffing (p.8), 
whispering (p. 9 and throughout), whistling (p. 12), and exclamations such as “Oh no!” 
(p. 13). And since fluency develops with each exposure to text, you may want to invite 
students to engage in re-reading any given page after you’ve coached them, or have other 
students revisit the same passage to provide their “take” on it. 

Chapter 2: Continue to teach graphic text features explicitly and to model expressive 
reading as necessary. In this chapter, readers will encounter sound effects and balloon 
shapes that signal: grumbling anger (p. 15); physical effort (p. 16, final panel); 
exclamations of surprise or anger (pp. 18-19); Wartbelly’s croak (p. 25 and throughout); 
“sliminess,” possibly the most challenging—and fun—to read (p. 24, panel 1); eating (the 
same panel); and the frightful/spectral (p. 25, panel 3). 

Chapter 3: Model expressive reading yourself less frequently, relying on peer modeling 
instead in order to provide a “gradual release” of the skill. Enhanced fluency should be 
demonstrated by how readers handle this section’s emotional extremes: sadness and 
distress (pp. 30-31); panic (p. 33); excitement (p. 34, 38); remorse (p. 35); and gratitude 
(pp. 34-35).

W W W.T O O N - B O O K S . C O M

M O  A N D  J O  L E S S O N  P L A N  ( PA G E  2 )

Mo and Jo Fighting 
Together Forever
by Dean Haspiel & Jay Lynch
Hardcover ISBN: 978-0-9799238-5-2
Paperback ISBN: 978-1-935179-37-5
Guided Reading Level = J 
Lexile Level = 170



Problem and Resolution Organizer
Name____________________
As you read Mo and Jo, fill in the organizer below to show how problems in the plot are solved… and 
even how, in some cases, the solutions lead to new problems. 

MO and JO: 
Fighting Together Forever

(RAW Junior/TOON Books, 
ISBN: 979-0-9799238-5-2, $12.95)

 

Problem 

 

 

Mo and Jo fight over 
the costume and rip it 
 

 

 

 

Page 12 

Solution 

 

 

Their mother decides to 
fix it 
 

 

 

 

Page 13 

New Problem? 

 

 

 
 
 

 

 

 

Page ___ 

 

Problem 

 

 

 
 
 

 

 

 

Page ___ 
 

Solution 

 

 

 
 
 

 

 

 

Page ___ 
 

New Problem? 

 

 

 
 
 

 

 

 

Page ___ 

 

Problem 

 

 

 
 
 

 

 

 

Page ___ 
 

Solution 

 

 

 
 
 

 

 

 

Page ___ 
 

New Problem? 

 

 

 
 
 

 

 

 

Page ___ 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M O  A N D  J O  A C T I V I T Y  S H E E T

W W W.T O O N - B O O K S . C O M
©  a n d  ™  2 0 0 8  R AW  J u n i o r ,  L L C ,  a l l  r i g h t s  r e s e r v e d



The Shark King
by R. Kikuo Johnson
ISBN: 978-1-935179-16-0 
Guided Reading Level = N 
Lexile Level = GN 150

by Alexa Rosselli, 
Editorial Assistant

K E Y  I D E A S  A N D  D E TA I L S

I N T E G R AT I O N  O F  K N O W L E D G E 
A N D  I D E A S

C R A F T  A N D  S T R U C T U R E

Where does this story take place? Who 
is the man who rescues Kalei? Why does 
Kalei want Nanaue to wear his father’s 
red cape? How does Nanaue escape from 
the angry villagers?

RL.2.1, 
RL.3.1

On page 12, the Shark King says, “Our 
son won’t be safe in this world. I’m going 
where I can protect him.”  What “world” 
is he talking about?  How does the Shark 
King help Nanaue by the end of the story?

RL.2.2, 
RL.3.2

For Nanaue, what are some of the 
advantages of having shark traits?  What 
are some of the challenges or dangers?

RL.2.3,
RL.3.3

On page 27, the author uses a different panel 
for each day of the week to show the passage 
of time.  What is the other trend that he 
depicts across those five panels?

How else does the author indicate the passage 
of days, weeks, and years? Look at pages 10-
11, pages 16-17, and page 24.  What words 
or picture clues indicate how much time has 
passed between panels?

RL.2.4, 
RL.3.4 

When do we learn that Kalei’s husband is 
the Shark King?  What are the hints at the 
beginning of the story?

On page 11, identify a phrase or a sentence 
that is echoed later in the book to show a 
parallel between Nanaue and the Shark King.

RL.2.5,
RL.3.5

On page 8, the Shark King tells Kalei, “The 
King doesn’t like strangers,” as if he were 
speaking about somebody else.   Why does he 
do this?

RL.2.6,
RL.3.6

S P E A K I N G  A N D  L I ST E N I N G
/  W R I T I N G

Have students write an account of 
their own day if they had the ability to 
transform into an animal of their choice.  
Have them include the ways in which their 
family, friends, or neighbors would react 
or adapt to their animal form.

W.2.2, W.3.2, 
W.2.3, W.3.3, 
W.2.4, W.3.4, 
W.2.5, W.3.5 

After reading the story, split students into 
groups for discussion.  Which of their 
own traits are, like Nanaue’s shark traits, 
both a gift and a curse, or a strength and 
a weakness? In what ways do these traits 
make life better?  In what ways do they 
make it more difficult?

SL.2.1, SL.3.1, 
SL.2.2, SL.3.2, 
SL.2.3, SL.3.3, 
SL.2.4, SL.3.4, 
SL.2.6, SL.3.6
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Why can’t the fishermen catch any fish? 
Use specific pages in the book to explain. RL.2.7, 

RL.3.7

On page 25, Nanaue asks his mother, 
“Where’s my dad?”  Who are the other 
fathers in this story?  What might have 
prompted Nanaue to wonder about his 
father?

RI.2.8, 
RI.3.8

On pages 38, Kalei finds the opihi on 
the cliff.  What do they remind her of? 
Identify the pages that establish the 
significance of the opihi, and explain how 
they take on a new meaning when they 
appear at the end of the story.

RL.2.9,
RL.3.9



Lesson PLan Written by Dr. Katie Monnin

assistant Professor of Literacy at  
the University of north fLoriDa
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downloadable from Toon-books.com

THE SHARK KING
Written by R. Kikuo Johnson
Hardcover: 978-1-935179-16-0

Lexile Level = GN 150
Guided Reading Level = N

English Language Arts Elements of Story in The Shark King

Plot While fishing for her favorite food, the delicious sea snail, in Hawaii, a young woman named Kalei is 
threatened by a very large shark. She is rescued by a young man, with whom she falls in love, and soon they 
are married and expecting a child. Little does she know that her husband is The Shark King, and right before 
he gives birth he must leave her, to prepare a place for their son at the bottom of the ocean. As she raises her 
son alone, she finds out that Nanaue has a lot in common with his father. How will Kalei protect him from 
others who might judge his unique markings? Will she be able to keep him safe?

Characters Kalei, The Shark King, Nanaue, father and son villager, villagers
Setting The beaches and ocean in Hawaii

Themes Identity, Family, Destiny, Transformation, Multicultural Appreciation

Traditional and 
Contemporary 
Literary 
Pairing 
Suggestions

The Hungry Caterpillar by Eric Carle, The Sissy Duckling by Harvey Fierstein, The Family Book by Todd 
Parr, Giants Beware by Jorge Aquirre and Rafeal Rosado, A is for Aloha: A Hawai’i Alphabet Book by 
U’ilani Goldsberry and Tammy Yee, The Hawaii Snowman by Christine Le and Michel Le, Aesop’s Fables

Guided Reading Lesson Plan

Because this early reader comic book is rich with cultural learning opportunities 
it fits well alongside the IRA/NCTE standards that emphasize teaching reading, 
research, and multicultural appreciation. For those reasons, the following guided 
reading lesson plan focuses on how teachers and students can read and then 
conduct research on the foundational themes found in The Shark King. 

After they finish reading help students to conduct their own research on Hawaii  
and/or Hawaiian folklore. Provide students with supplemental fiction, 
nonfiction, and online resources to help them in their research process. Once 
they have conducted their research, students can fill out a questionnaire. 



Overview The Shark King is a book that contains an incredible amount of information in the 
pictures. It serves as a great example of how much preparation work can go into making 
a book. Today, you will use it inspiration for your students to research Hawaiian climate 
and culture, to better appreciate the details of this story.

Subject English Language Arts
Grade Level 3-4
Suggested Time 45 minutes
Materials Pens, pencils, notebook paper.
Objectives Students will participate in an interactive read aloud and do additional research to learn 

about Hawaii and its culture, animals, plants, and people.
Before Reading: Today you are going to be reading The Shark King. This book has a beautiful setting 

that your students may not know too much about unless they have been there. Begin 
by showing the cover of the book and doing a cover talk. What can they tell about the 
story just by looking at the cover? What do they see in the panels behing the words “The 
Shark”? Where do they think this book is set?

Tell your students that this book is set in Hawaii. The author of this book, R. Kikuo 
Johnson, grew up in Hawaii, and he wanted to show how beautiful it was in making this 
book. But he had to do a lot of research in order to get all of the details right. Today, your 
students are going to learn as much as they can about Hawaii from this book, do research 
of their own, and get a sense of how much research an author or artist has to do in order 
to make a book.

To facilitate this, make a KWL chart about Hawaii. You can do this on paper or on the 
white board. Draw three columns. In the Know column, write down what your students 
already know about Hawaii. Ask your students to supply this information. In the Want 
column, add any questions your students have about Hawaii, things they want to know. 
Do not feel obligated to fill the Want column completely now. You will revisit it during 
reading.
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The Shark King
by R. Kikuo Johnson
Hardcover ISBN: 978-1-935179-16-0
Guided Reading Level = N 
Lexile Level = 150

by AlexA Rosselli

Lesson Plan for The Shark King
by R. Kikuo Johnson
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Reading: Do an interactive read aloud of The Shark King. Be sure all students can see the 
illustrations, using the Elmo or document projector to display the pages clearly. There is 
a lot of information in the pictures of this story. At the end of each chapter, ask students 
what they learned about Hawaii, or what new questions they have now that they have 
read a bit of the story. What do they know about Hawaii’s people, animals, and plants? 
What do Hawaiians eat? Update the KWL chart as you go. 

After Reading: Time to Research
When you have finished reading the book, review your KWL chart. It should be a lot 
more full know than it was before. What questions did students have that were not 
answered by reading the book? What topics are they more interested to learn about 
having read The Shark King? How much do they think the author/artist had to know in 
order to make this book?

Have students turn and talk with partners to determine three questions that they could 
do additional research on to learn more about Hawaii and its culture. Then take students 
to the computer lab or library to do this research. Have each student hand in a sheet 
on which they explain three things they learned about Hawaii, where they got their 
information, and provide illustrations relevant to these facts.

W W W.T O O N - B O O K S . C O M

T H E  S H A R K  K I N G  L E S S O N  P L A N  ( PA G E  2 )

The Shark King
by R. Kikuo Johnson
Hardcover ISBN: 978-1-935179-16-0
Guided Reading Level = N 
Lexile Level = 150



What did I learn about Hawaii from reading The Shark King or my other research? 
Examples: What do Hawaiians eat? Does this story remind you of any other story?

______________________________________
 ______________________________________
 ______________________________________ 
 ______________________________________   

______________________________________
 ______________________________________
______________________________________  

______________________________________
______________________________________
______________________________________  

______________________________________
______________________________________
______________________________________  

THE SHARK KING
ISBN: 978-1-935179-16-0, $12.95

W W W.T O O N - B O O K S . C O M
©  a n d  ™  2 012  R AW  J u n i o r ,  L L C ,  a l l  r i g h t s  r e s e r v e d

T H E  S H A R K  K I N G  A C T I V I T Y  S H E E T

Name: ____________________            Date: _____________________

What do I know about Hawaii and its people, animals, and plants?
Make a list on the left, and draw on the right.



Submitted by Kathryn KavlicK

indian head elementary School

Indian Head, MD

Lesson Plan for Otto’s Orange Day
by Frank Cammuso & Jay Lynch

 
Our Favorite Colors 

Blue  

Red  

Yellow  

Orange  

Brown  

Green  

Purple  

 

Overview Through a cross curricula lesson students will graph colors, predict 

outcomes, draw conclusions, summarize and utilize specific language 

using adjectives. 

 

Otto’s Orange Day is suitable for Back to School Week. Objectives 

would allow teambuilding, getting to know classmates’ favorite colors, 

and valuing the similarities and differences among diverse student 

populations through a self-portrait. 

Subject Language Arts  

Grade Level(s) Second grade 

Objectives • Recognize the main idea or message of the text 

• Retell the text or part of the text 

• Summarize the text 

• Identify personal connections to the text 

Materials Otto’s Orange Day by Frank Cammuso & Jay Lynch 

Chart paper 

Activity Sheet 

Introduction – 

Before Reading 

Introduce Otto’s Orange Day to the class. Lead a discussion related to 

title and illustration on front cover. Students should notice the genie and 

predict events that might occur in Otto’s Orange Day.  

 

Before reading the story, collect data to determine each student’s favorite 

color. Distribute a sticky note to each student. Students record their name 

on the sticky note. On a piece of chart paper record a pictograph. See 

example below. Students place their sticky note on the pictograph to note 

their favorite color. 

A  T O O N  B o o k ,  p u b l i s h e d  b y  R AW  J U N I O R ,  L L C    27 Greene Street, New York, NY 10013     raw.junior@gmail.com

 
Our Favorite Colors 

Blue  

Red  

Yellow  

Orange  

Brown  

Green  

Purple  

 

Overview Through a cross curricula lesson students will graph colors, predict 

outcomes, draw conclusions, summarize and utilize specific language 

using adjectives. 

 

Otto’s Orange Day is suitable for Back to School Week. Objectives 

would allow teambuilding, getting to know classmates’ favorite colors, 

and valuing the similarities and differences among diverse student 

populations through a self-portrait. 

Subject Language Arts  

Grade Level(s) Second grade 

Objectives • Recognize the main idea or message of the text 

• Retell the text or part of the text 

• Summarize the text 

• Identify personal connections to the text 

Materials Otto’s Orange Day by Frank Cammuso & Jay Lynch 

Chart paper 

Activity Sheet 

Introduction – 

Before Reading 

Introduce Otto’s Orange Day to the class. Lead a discussion related to 

title and illustration on front cover. Students should notice the genie and 

predict events that might occur in Otto’s Orange Day.  

 

Before reading the story, collect data to determine each student’s favorite 

color. Distribute a sticky note to each student. Students record their name 

on the sticky note. On a piece of chart paper record a pictograph. See 

example below. Students place their sticky note on the pictograph to note 

their favorite color. 



 

 

During Reading Chapter One: My Favorite Color! 

 

After reading Chapter One, discuss and summarize the events. Using the 

class pictograph compare and contrast students’ favorite colors with 

Otto’s favorite colors. Assign students to meet in small groups with other 

students with similar favorite colors. Ask, “What would happen if the 

entire world turned (insert color word)?” Lead students in a discussion of 

positive and negative outcomes pertaining to their favorite color.  

 

 Chapter Two: Be Careful What You Wish For! 

 

Before reading Chapter Two, have students predict what might happen in 

Otto’s orange world.  

 

After reading, discuss at least three of Otto’s negative outcomes or 

problems in an orange world. 

Examples: 

• Most foods did not look appetizing.  

• Traffic lights were dangerous.  

• Criminals could not be easily identified because they all had 

the same orange characteristics.  

• Homes in the neighborhood were difficult to distinguish. 

• It was difficult to locate toys in Otto’s bedroom. 

 

Using a Venn Diagram help students compare positive and negative 

outcomes from their chart with positive and negative outcomes in Otto’s 

world in Chapter Two. 

 Chapter Three: A New Wish 

 

Lead a discussion as to why Aunt Sally needed to purchase the lamp 

from Otto. The genie and Aunt Sally began a discussion on wording their 

wishes in a more specific way.  Compare the illustrations between the all 

orange pages, all blue pages, and multi-color illustrations.  

 

Introduce adjectives as words that describe a noun. Adjectives can 

tell what kind, how many, or which one. An adjective usually comes 

before the word it describes. 

 

Students will create a self-portrait, and record adjectives to describe their 

personal appearance.   

 

Students can then make a wish for this school year using specific 

language. See activity sheet. 

 
©  a n d  ™  2 0 0 8  R AW  J u n i o r ,  L L C ,  a l l  r i g h t s  r e s e r v e d

Otto’s Orange Day 
by Frank Cammuso & Jay Lynch 

(RAW Junior/TOON Books, 
ISBN: 978-0-9799238-2-1, $12.95)



 

 

Name __________________________       

Date   __________________________ 

 

My Self Portrait 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adjectives that Describe Me 

  

 

  

 

  

 

My wish for this school year 
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Otto’s Orange Day 
by Frank Cammuso & Jay Lynch 

(RAW Junior/TOON Books, 
ISBN: 978-0-9799238-2-1, $12.95)



Overview Zig and Wikki in Something Ate My Homework is a story with two main characters
Subject English Language Arts
Grade Level 2-3
Suggested Time 45 minutes
Materials Pens, pencils, notebook paper.
Objectives Students will learn about and discuss story elements including character and setting, and 

identify and describe character and setting with a partner and with the whole class.
Before Reading: Today we are going to start talking about the basic elements of a story. Two of the key 

parts of any story are setting and character. Review what these terms mean with students.
There are different kinds of characters: main characters and supporting characters. 
Some characters introduce problems or obstacles, and it is up to the main character to 
overcome these. Similarly, there can be more than one setting in a story. Settings too can 
supply some of the obstacles that characters need to overcome. What elements make up 
a setting? Have students supply examples of characters and settings that they know, and 
describe what makes these unique. Write these on the white board for later reference.

Reading: Distribute copies of Zig and Wikki in Something Ate My Homework to all students. 
Have students follow along. looking closely at characters and setting, as you read the 
story aloud. While you are reading, students should stop and jot notes when they notice 
characters, settings, or traits of characters and settings. Pause at the end of each chapter 
for 1 minute to facilitate this.

After Reading: Distribute Characters Worksheets. Have students pair up to complete these worksheets, 
drawing each character with specific details of the character design.
Review these sheets by calling 2 students to describe characters they identified: What 
do they look like? What do they sound like? What other characters did you notice in the 
text? What do they look like? What do they sound like? Look at the characters and traits 
you noted earlier (on the white board). How are these characters similar or different?
Provide helpful feedback on how to add to these sheets, and ask questions that inspire 
students to think beyond the text. For example: Wikki is an interesting name. What do 
you think inspired this character’s name? Why do you think this? Note character traits 
that back up your reasoning.
Then, distribute Settings Worksheet. Have students complete these with their partners 
Review the Settings Worksheets: What is the setting of Zig and Wikki?  Is there more 
than one setting in the story? How does the setting affect the plot of the story?
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Zig and Wikki in
Something Ate My Homework
by Nadja Spiegelman and Trade Loeffler
Hardcover ISBN: 978-1-935179-02-3
Paperback ISBN: 978-1-935179-38-2
Guided Reading Level: K
Lexile Level: 230

by AlexA Rosselli

Lesson Plan for Zig and Wikki in 
Something Ate My Homework
by Nadja Spiegelman and Trade Loeffler



Main Characters

Other Characters

By __________________________

Z I G  A N D  W I K K I  A C T I V I T Y  S H E E T

Who are the characters in this story? Draw them! Be sure to include details 
such as what they are wearing, what they carry with them, and what sort of 

facial expressions they demonstrate in the story.

Zig and Wikki in Something Ate My Homework
Hardcover ISBN: 978-1-935179-02-3
Paperback ISBN: 978-1-935179-38-2
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By __________________________

Z I G  A N D  W I K K I  A C T I V I T Y  S H E E T

Where are we going? Zig and Wikki go on quite the adventure in their attempt to find 
a pet for Zig’s homework. Draw a few of these settings. Be sure to include key details 
such as scale (How are you going to show how big something is?), plants, and objects.

Zig and Wikki in Something Ate My Homework
Hardcover ISBN: 978-1-935179-02-3
Paperback ISBN: 978-1-935179-38-2
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Zig and Wikki 
in Something Are My Homework
(RAW Junior/TOON Books, 
ISBN: 979-0-9799238-4-5, $12.95)

Overview For a number of years, I have been considering the idea of student research 
reports, written in the manner of a nature/adventure show. The format of 
Zig and Wikki showed me the means to realize the idea.   Students who love 
comics, drawing, technology or all three can use presentation software to 
adapt the format of this title in their own books that combine fiction and 
nonfiction.

Subject Writing, Information Fluency, Technology and Art Extension
Grade Level Various Upper Elementary Grade Levels
Objectives Students will use a combination of research results, fiction narrative, art and 

presentation software to create an electronic picture book that combines fic-
tion and nonfiction.

Before Reading As this project is more involved than a typical report or presentation, it may 
be best to present it as an enrichment activity to students who show a par-
ticular inclination to comics and/or technology. 

 Introduce the design features—pinpointing in particular the different func-
tions of the speech bubbles and information boxes—before assigning the 
book for independent reading.

After Reading Follow with a discussion about graphic and text features. Brainstorm pos-
sibilities that the student(s) can use to adapt these features into a book of 
their own.  A report on animals or volcanoes, for instance, could feature the 
student as the adventurer host of a mock documentary.  Following the prem-
ise of Zig and Wikki more closely, aliens could have a misadventure with a 
skunk.

I chose PowerPoint as the medium to construct the project because the 
students in my school become familiar with it by third grade.  The major 
difference here is that they will not be using bullet points.  The books are 
assembled from background images resized to fit an entire slide, scanned 
drawings, speech bubbles and text boxes.

I tested it on one hard-to-motivate student.  The project suddenly had him 
formulating search terms, thinking about information and meaning, format-
ting text and images and searching for ways for his text to make sense and 
be funny!

elemenTARy

(Technology, ART)



Overview This book provides a wonderful segue into investigations about animal diet, 
food chains and anatomical adaptations at various grade levels.

Subject Science and Information Fluency
Grade Level Kindergarten
Objectives Students will use simple text, images, video resources or live observation to 

identify, in broad terms, the diets of various animals.
Before Reading Because the format of this book—with varying numbers of panels per 

page—is complex, it is advisable to familiarize students with the conven-
tions of the graphic genre through Level 1 TOON Books.  

Reading It is recommended that you project the e-version of Zig and Wikki (www.
toon-books.com/rdr_three.php#zig) when reading aloud to young students.  
This will make it easier for them to see the details and interpret the image-
dependent elements of the plot.  Due to the length of the story, many may 
want to break up the initial reading into chapters, of which there are three.

After Reading Connect to science through reexamining the points at which the animals 
that Zig and Wikki are trying to catch end up as the lunch of a successively 
larger animal.  Wonder aloud if each animal really eats what the author 
claims.  Does it eat anything else?

The rest of the project has been left open ended.  Students may investigate 
the animals mentioned in the book or other common animals to find out 
what they eat.  Provide books with simple text, images or videos.  (One 
excellent site for images and video is www.arkive.org.)  Another possibility 
for exploration is direct observation of a classroom pet.  In this case, permit 
students to smell and touch the pet food to try to determine whether it is 
plant-based or animal-based.  Read the ingredients to your students.  

The final product can take a variety of forms, such as paper-and-pencil 
drawing and writing, class charts, VoiceThread (www.voicethread.com), etc.
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Zig and Wikki 
in Something Are My Homework
(RAW Junior/TOON Books, 
ISBN: 979-0-9799238-4-5, $12.95)

kindeRgARTen

(science)



Overview This book provides a wonderful segue into investigations about animal diet, 
food chains and anatomical adaptations at various grade levels.

Subject Science and Information Fluency
Standards Visit www.toon-books.com/edustandards for more details
Grade Level Third grade
Objectives Using Zig and Wikki as a starting point, students will investigate and com-

pare and contrast body structures that enable animals, including humans, to 
eat and to sense their surroundings. 

Reading The manner of reading is entirely a matter of preference to the instructor.  
Students may pursue it individually or in small groups, sharing several hard 
copies or referring to the e-book.  This title can also be used as a shared, 
whole-group reading when projected.  Teachers may even opt to assign roles 
to the students to practice their oral fluency (as is recommended for Luke 
on the Loose by Harry Bliss).  The bottom line is that they should read it 
in another forum so that they can transition more readily into the research 
activities.

Before Launching 
the Connection

In order to succeed in the inquiry extension, students must have prior expo-
sure to the concept of physical adaptations in animals.  One easy way to ac-
complish this is to compare the form and function of the mouths of various 
well-known animals, including humans.

After Reading Connect to science through examining facts related to body structures used 
for eating and sensing surroundings.  Teachers and students may choose to 
investigate adaptations in other animals.  Launching directly from the facts 
in the text, however, presents a great opportunity to develop questioning 
skills because these facts are so brief. Just the information about the house-
fly is the kind of stuff that kids love to go, “E-w-w-w-!” over.  It’s a good 
point to approach the topic of formulating questions.  

Confirming information and extending knowledge from the snippets in Zig 
and Wikki can also help to lead students away from the encyclopedic proj-
ects that mark their early years in school.  In the investigate and construct 
phases of their project, the narrow topics and defined questions will help 
them determine what information is necessary.
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Overview This book provides a wonderful segue into investigations about animal diet, 
food chains and anatomical adaptations at various grade levels.

Subject Science and Information Fluency
Grade Level Fourth and fifth grade
Objectives Students will verify facts regarding animal diet presented in Zig and Wikki 

in Something Ate My Homework and identify additional relevant information 
in order to construct a diagram of a food chain or a food web.

Reading The manner of reading the title is entirely a matter of preference to the 
instructor.  Students may pursue it individually or in small groups, sharing 
several hard copies or referring to the e-book.  This title can also be used as 
a shared, whole-group reading when projected.  Teachers may even opt to 
assign roles to the students to practice their oral fluency (as is recommended 
for Luke on the Loose by Harry Bliss).  The bottom line is that they should 
read it in another forum so that they can transition more readily into the 
research activities.  

After Reading Connect to science through reexamining the points at which the animals 
that Zig and Wikki are trying to catch end up as the lunch of a successively 
larger animal.  If the term food chain has not yet been introduced in science 
class, do so now.  Wonder aloud if each animal in the text really eats what 
the author claims.  Use these animals as models to practice the formulation 
of search terms, identifying relevant sources, and using sources to verify 
and expand information.  The narrow scope will keep students focused on 
relevant information.  An advantage of teaching these skills through an 
animal-related project is that much of the information they locate will be 
intellectually accessible to them.  Once they have practiced with the animals 
in the book, you may direct them to an independent project involving local 
flora and fauna.  

This text also presents fifth graders and those ready for more challenging 
work to expand the practice food chain into a food web.  Even more chal-
lenging (and perfect for group work) is the concept of a Muir web that com-
bines food chains with habitat needs.  See the following website for instruc-
tions and an example: www.themannahattaproject.org/download/curriculum/
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CCSS-aligned Guided Reading Lesson Plan 
This lesson plan is designed to be used over a period of time. It can be divided into parts to fit teachers’ schedules. Parts 2 
and 3 can be done independently by students.

Part 1 is a discussion designed to encourage students, especially those who feel they’re “not good artists” or 
who haven’t had much experience drawing cartoons or comics.

Part 2 is addressed to students. It goes through the skills in the book and suggests that children practice them. 
Sections can be assigned for as much time as is required or convenient, or students can work at their own pace.

In the third part, students will make their own comics, starting with a four-panel strip 
and working up to a full comic whose length and subject matter they will choose.

The book develops skills from simple to more complex: 

Children in grades K-1 can focus on pages 6-13 (doodling, basic shapes, making 
marks and patterns, drawing faces, giving characters emotions, drawing profiles). 

Children in grades 2-3 should do all of those activities and then investigate pages 14-
22 (using the ABCs, using clothes and props, drawing bodies, and drawing animals).

Students in grades 4 and up should do all of the previous activities and then move on to pages 23-41 (comics 
language, making characters cute or menacing, props, scale and setting, perspective, point of view, balloons 
and lettering, pages and panels, choosing a setting, using prompts, making a four-panel strip, and finding their 
own voice). Of course, high school and college students and adults can use this book, too!

These ideas are not set in stone. If a first-grader wants to work on animals, or if a second- or third-grader wants to try out 
balloons and lettering, by all means allow him or her to do so. The complexity of what children can do is very individual. Often 

they can understand and accomplish more than you might imagine.

Everyone should do Part 1, either with the teacher or independently, depending on his or her age 
and ability to understand.

The numbers in the left-hand column refer to the ELA Common Core State Standards being 
addressed.  The Standards are listed by grade level at the end of this document.

Comics:  
Easy as ABC!
by Ivan Brunetti
A TOON Graphic 
Grades K-5
Lexile level=TBD
ISBN= 978-1-943145-44-7 (hardcover)
ISBN= 978-1-943145-39-3 (paperback)

Richard Kutner, New York, NY. 
Richard Kutner is the head of the TOON 
Educational Team. He is a translator of both prose 
and graphic literature with a forty-year background 
in education. He holds degrees from New York 
University and Yale, and was the 2014 recipient of a 
Hemingway Grant for his work with TOON.
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ANIMALS

Look at real animals 
and draw them: it will 
fuel your imagination!

Animals are fun to draw. Use 
simple shapes for them as well.

“If your drawing of an 
animal does not turn 
out the way you like, 

remember that the animal 
probably wouldn’t draw 
you very well, either.”
–LEMONY SNICKET, 

author of a series of 
unfortunate events

TOON_ABC_v43_fnl.indd   20 1/9/19   3:59 PM
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RI.K.5, RI.K.6 Look at the front and back covers of the book and at the title. What do they make you think 
about drawing comics?

Drawing comics is easy. People and things don’t have to look exactly the way they do in real 
life. You can use many different shapes to represent them. The book is going to be lively and fun 
to use. Many people make comics.

RI.K.1, RI.1.1, 
RI.1.7, RI.2.1, 
RI.3.1

Now look at Elise Gravel’s “ugly drawings” on the 
inside cover. What makes her drawings ugly? Are 
they funny, too? Does a drawing have to be 
beautiful? Why or why not?

Part 1

Besides, there’s more to art than drawing ...

This painting (One: Number 31, 1950), by 
Jackson Pollock, is worth millions of dollars 
and was created by dripping paint on a 
canvas lying on the floor. It’s in the Museum 
of Modern Art, in New York.

And look at this painting, by 
Yves Klein.

Some children say they don’t like to draw because 
they’re not good at it. But even art that is simple 
or what some people might call “ugly” can be 
meaningful and important--and even beautiful! You 
don’t have to draw things exactly the way they look 
in real life to make a great cartoon or comic. Look at 
this drawing by a famous artist, Joan Miró. 
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RI.K.6, RI.K.8, 
RI.1.7, RI.1.8

Ivan Brunetti says that doodling is the first step in 
cartooning. You should do it a lot. Just be careful of 
when and where you doodle! Use some of 
Brunetti’s basic shapes, on page 6. Make marks, 
connect dots, and use patterns. (See page 7.) Things 
don’t have to be complicated, unless you want to 
make them that way. 

RI.K.1, RI.K.7, 
RI.1.1, RI.I.7,  
RI.3.1

On pages 9 and 10, Ivan shows you how to draw faces and how to use simple 
shapes to vary them. On page 11, he gives you hints at how to change the 
eyebrows, eyes, and mouth to show different emotions. Make some of your own 
faces showing some of these emotions. Are there other emotions you can show?

RI.K.1, RI.K.4, 
RI.K.7, RI.1.1, 
RI.1.4, RI.1.7

Now try drawing some profiles (pages 12-13). We get a different feeling when we 
view a face from the side.

RI.2.5, RI.2.6 Pages 14 and 15: Can you make a drawing of a person or animal for every capital 
and small letter in the alphabet? Give it a try. 

                         

RI.2.2, RI.2.4, 
RI.2.6

Time to try some bodies, to see how much more they can tell us about the 
characters’ personalities. Practice some, using Ivan’s ideas on pages 16-19.

RI.2.2, RI.2.5, 
RI.2.6, RI.2.7 Animals are fun to draw, too, and you can make them with 

simple shapes. Look at pages 20-21, especially at the elephant 
on p. 20. And be sure to take Ivan’s advice and look at real 
animals. You’ll learn how their bodies are organized, and 
they’ll help your imagination to grow.

RI.3.4, RI.3.7, 
RI.3.8

Study the comics language on page 23. You can use lines, symbols, stars, tears, 
bursts, and emanata to express different things. The word “emanata” comes from the 
word “emanate,” which means to spread out from.

RI.3.7, RI.3.8 Page 24 has some good ideas to give your character personality. Try to draw some 
cute or menacing characters. Or friendly, timid, or excited ones.

Part 2
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RI.4.4, RI.4.7, RI.5.4, 
RI.6.4, RI.6.5, RI.6.7, 
RI.7.4

C O M I C S  |  E a s y  a s  A B C !  -    p a g e   2 5

PROPS
Props are the objects that help you set 
the scene-just like in the theater.

Draw everything you see around you, 
to understand it better. Then use 
your notes, your imagination - and 
your memory!

TOON_ABC_v43_fnl.indd   25 1/9/19   4:00 PM

Props: You might think that props--objects that help you set 
the scene--are hard to draw, but Ivan shows you how to 
create them with simple shapes on page 25. Make some of 
your own. Keep a notebook of drawings of props that you 
can refer to when you want to use one in a cartoon or comic.

RI.4.4, RI.4.7, RI.4.8, 
RI.5.4, RI.5.8, RI.6.1, 
RI.6.4, RI.6.5, RI.6.7, 
RI.7.2, RI.7.4, RI.7.5

On page 26, you’ll learn how to keep people’s heads and bodies in proportion and how 
to create setting (where something happens) with a few details.

RI 4.1, RI.4.4, RI.4.7, 
RI.4.8, RI.5.1, RI.5.4, 
RI.5.6, RI.5.8, RI.6.1, 
RI.6.2, RI.6.4, RI.6.5, 
RI.6.6, RI.6.7, RI.7.1, 
RI.7.2, RI.7.4, RI.7.5, 
RI.8.2, RI.8.4

Read page 27 to learn about perspective, which is 
creating the illusion of depth on paper. Practice some 
one- and two-point perspective. Then try Ivan’s way of 
showing space on page 28.

RI.4.1, RI.4.4, RI.4.7, 
RI.5.1, RI.5.4, RI.5.7, 
RI.6.1, RI.6.2, RI.6.4, 
RI.6.5.RI.6.6, RI.6.7, 
RI.7.1, RI.7.2, RI.7.4, 
RI.7.5, RI.8.3, RI.8.

Page 29: Do you always have to show the whole setting? 
Think about how to use long shots, medium shots, and close-ups in your story. 
Why would you choose one over the others? 

RI.4.1, RI.4.2, RI.4.4, 
RI.4.7, RI.4.8, RI.5.1, 
RI.5.2, RI. 5.4, RI. 5.8, 
RI.6.1, RI.6.2, RI.6.4, 
RI.6.5, RI.6.6, RI.6.7, 
RI.7.1, RI.7.2, RI.7.4, 
RI.7.5, RI.8.3, RI.8.4
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With comics, you need to show 
only enough of the setting for 
the reader to understand where 
the story takes place. There are 
many ways to do this.

In the first 
panel of 
Brunetti's 
Wordplay, 
we see Anne-
Marie and 
her friends 
lined up in 
a classroom. 
The artist's 
decision to 
keep the 
lines of the 
tables parallel 
makes this 
"long shot" 
easy to read.

PERSPECTIVE AND 
COMICS

1. Show your characters next to and 
above each other.

2. Use two-point perspective. Figures in 
the background will be smaller.

3. Cartoonist Ivan Brunetti came up with 
his own way of representing space.

TOON_ABC_v43_fnl.indd   28 1/9/19   4:00 PM
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POINT OF VIEW
Depending on where you place the point of view (called the eye level,) a scene can be 
seen from below (worm's eye) or above (bird's eye.)

LONG SHOT - MEDIUM SHOT - CLOSE-UP

After the long 
shot, much of 
the comics story 
can be told 
with "medium 
shots," as in this 
next page of 
Wordplay.
The cartoonist 
no longer needs 
to show the 
whole scene. 

A long shot (left) sets the scene. Close-
ups (above) are a good way to bring 
attention to the character's emotions.

WORM'S EYE BIRD'S EYE ANOTHER BIRD'S EYE

TOON_ABC_v43_fnl.indd   29 1/9/19   4:00 PM
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BALLOONS & LETTERING

Make sure to follow these 
RULES for the balloons:

Balloons tell us what the character says or thinks. 

The SHAPE of the balloon and the size of the 
lettering tell us HOW to read the words.

Place the balloons first, to 
make sure they'll fit.

TRY IT!

TOON_ABC_v43_fnl.indd   30 1/9/19   4:00 PM
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BALLOONS & LETTERING

Make sure to follow these 
RULES for the balloons:

Balloons tell us what the character says or thinks. 

The SHAPE of the balloon and the size of the 
lettering tell us HOW to read the words.

Place the balloons first, to 
make sure they'll fit.

TRY IT!
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Time for balloons and lettering. Draw a character 
or group of characters talking 
and try to express their 
feelings with different kinds 
of balloons and lettering. Use 
some sound effects, too.
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Now that you’ve been practicing, it’s time to work on your own comic:

Think about where it’s going to take place. Choose a setting (page 34).

  

Should you draw first or write your story first? On page 35, Ivan says, “You can start with either, but think about 
what you’ll be drawing. Try to show the characters somewhere, doing something. It’s always good to let pictures 
suggest other pictures and tell the story.” So make a plan, either in words or pictures.

Think about how you will organize your story into panels on a 
page or pages. Ivan has very good advice on pages 32-33. Do you 
want to use a spread to make a big, dramatic drawing? Ivan has 
given you ideas for characters, settings, and props on pages 36-37. 

Before you create a long comic, try a four-panel one (pages 38-39). Make sure that your fourth panel is your 
punch line (page 32).

You’re all set! Have fun! Remember, practice makes perfect.

    

Part 3

p a g e   3 4  -  C O M I C S  |  E a s y  a s  A B C !

TELL YOUR STORY!
When searching for ideas, think about what you want to draw. 
Choosing a setting sometimes helps you think of a story. 

OUTDOORS

KITCHEN - INDOORS

BEDROOM

TOON_ABC_v43_fnl.indd   34 1/9/19   4:01 PM
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TELL YOUR STORY!
When searching for ideas, think about what you want to draw. 
Choosing a setting sometimes helps you think of a story. 

OUTDOORS

KITCHEN - INDOORS

BEDROOM
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Wide scenes need 
wide panels.

Tall 
scenes 
need 
tall 

panels.

Two facing 
pages are called 

a SPREAD 
 and can 

be used to 
dramatic 
effect.

Give your 
characters 
enough room 
to breathe. 

SIMPLER
IS 
BETTER

–JAMES STURM,  
Co-author of  

adventures in cartooning

“Cartooning is about 
finding a rhythm."

By alec lONgSTreTh
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Below are the ELA Common Core State Standards for Reading for Information addressed in this book by grade level.

Key Ideas and Details Craft and Structure Integration of Knowledge and Ideas

K CCSS.ELA-Literacy.RI.K.1
With prompting and support, ask 
and answer questions about key 
details in a text.

CCSS.ELA-Literacy.RI.K.4
With prompting and support, ask and 
answer questions about unknown words 
in a text.

CCSS.ELA-Literacy.RI.K.6
Name the author and illustrator of a text 
and define the role of each in presenting 
the ideas or information in a text.

CCSS.ELA-Literacy.RI.K.7
With prompting and support, describe the 
relationship between illustrations and the text 
in which they appear (e.g., what person, place, 
thing, or idea in the text an illustration depicts).

CCSS.ELA-Literacy.RI.K.8
With prompting and support, identify the 
reasons an author gives to support points in a 
text.

1 CCSS.ELA-Literacy.RI.1.1
Ask and answer questions about 
key details in a text.

CCSS.ELA-Literacy.RI.1.4
Ask and answer questions to help 
determine or clarify the meaning of 
words or phrases in a text.

CCSS.ELA-Literacy.RI.1.7
Use the illustrations and details in a text to 
describe its key ideas.

CCSS.ELA-Literacy.RI.1.8
Identify the reasons an author gives to support 
points in a text.

2 CCSS.ELA-Literacy.RI.2.2
Identify the main topic of a 
multiparagraph text as well as 
the focus of specific paragraphs 
within the text.

CCSS.ELA-Literacy.RI.2.4
Determine the meaning of words and 
phrases in a text relevant to a grade 2 
topic or subject area.

CCSS.ELA-Literacy.RI.2.5
Know and use various text features 
(e.g., captions, bold print, subheadings, 
glossaries, indexes, electronic menus, 
icons) to locate key facts o information 
in a text efficiently.

CCSS.ELA-Literacy.RI.2.6
Identify the main purpose of a text, 
including what the author wants to 
answer, explain, or describe.

CCSS.ELA-Literacy.RI.2.7
Explain how specific images (e.g., a diagram 
showing how a machine works) contribute to 
and clarify a text.

3 CCSS.ELA-Literacy.RI.3.1
Ask and answer questions to 
demonstrate understanding of a 
text, referring explicitly to the text 
as the basis for the answers.

CCSS.ELA-Literacy.RI.3.4
Determine the meaning of general 
academic and domain-specific words 
and phrases in a text relevant to a grade 
3 topic or subject area.

CCSS.ELA-Literacy.RI.3.7
Use information gained from illustrations (e.g., 
maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., 
where, when, why, and how key events occur).

CCSS.ELA-Literacy.RI.3.8
Describe the logical connection between 
particular sentences and paragraphs in a text 
(e.g., comparison, cause/effect, first/second/
third in a sequence).

4 CCSS.ELA-Literacy.RI.4.1
Refer to details and examples 
in a text when explaining what 
the text says explicitly and when 
drawing inferences from the text.

CCSS.ELA-Literacy.RI.4.4
Determine the meaning of general 
academic and domain-specific words 
or phrases in a text relevant to a grade 4 
topic or subject area.

CCSS.ELA-Literacy.RI.4.7
Interpret information presented visually, 
orally, or quantitatively (e.g., in charts, graphs, 
diagrams, time lines, animations, or interactive 
elements on Web pages) and explain how the 
information contributes to an understanding of 
the text in which it appears.

CCSS.ELA-Literacy.RI.4.8
Explain how an author uses reasons and 
evidence to support particular points in a text.
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Key Ideas and Details Craft and Structure Integration of Knowledge and Ideas

5 CCSS.ELA-Literacy.RI.5.1
Quote accurately from a text 
when explaining what the text 
says explicitly and when drawing 
inferences from the text.

CCSS.ELA-Literacy.RI.5.2
Determine two or more main 
ideas of a text and explain how 
they are supported by key details; 
summarize the text.

CCSS.ELA-Literacy.RI.5.4
Determine the meaning of general 
academic and domain-specific words 
and phrases in a text relevant to a grade 
5 topic or subject area.

CCSS.ELA-Literacy.RI.5.6
Analyze multiple accounts of the 
same event or topic, noting important 
similarities and differences in the point 
of view they represent.

CCSS.ELA-Literacy.RI.5.7
Draw on information from multiple print or 
digital sources, demonstrating the ability to 
locate an answer to a question quickly or to 
solve a problem efficiently.

CCSS.ELA-Literacy.RI.5.8
Explain how an author uses reasons and 
evidence to support particular points in a text, 
identifying which reasons and evidence support 
which point(s).

6 CCSS.ELA-Literacy.RI.6.1
Cite textual evidence to support 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.

CCSS.ELA-Literacy.RI.6.2
Determine a central idea of a text 
and how it is conveyed through 
particular details; provide a 
summary of the text distinct from 
personal opinions or judgments.

CCSS.ELA-Literacy.RI.6.4
Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings.

CCSS.ELA-Literacy.RI.6.5
Analyze how a particular sentence, 
paragraph, chapter, or section fits 
into the overall structure of a text and 
contributes to the development of the 
ideas.

CCSS.ELA-Literacy.RI.6.6
Determine an author’s point of view or 
purpose in a text and explain how it is 
conveyed in the text.

CCSS.ELA-Literacy.RI.6.7
Integrate information presented in different 
media or formats (e.g., visually, quantitatively) 
as well as in words to develop a coherent 
understanding of a topic or issue.

7 CCSS.ELA-Literacy.RI.7.1
Cite several pieces of textual 
evidence to support analysis of 
what the text says explicitly as 
well as inferences drawn from the 
text.

CCSS.ELA-Literacy.RI.7.2
Determine two or more central 
ideas in a text and analyze their 
development over the course of 
the text; provide an objective 
summary of the text.

CCSS.ELA-Literacy.RI.7.4
Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the impact 
of a specific word choice on meaning 
and tone.

CCSS.ELA-Literacy.RI.7.5
Analyze the structure an author uses to 
organize a text, including how the major 
sections contribute to the whole and to 
the development of the ideas.

8 CCSS.ELA-Literacy.RI.8.2
Determine a central idea of a text 
and analyze its development over 
the course of the text, including 
its relationship to supporting 
ideas; provide an objective 
summary of the text.

CCSS.ELA-Literacy.RI.8.3.
Analyze how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
comparisons, analogies, or 
categories).

CCSS.ELA-Literacy.RI.8.4
Determine the meaning of words 
and phrases as they are used in a text, 
including figurative, connotative, and 
technical meanings; analyze the impact 
of specific word choices on meaning and 
tone, including analogies or allusions to 
other texts.




